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  Abstract
  AimsTo explore psychiatric trainees' (senior house officers') experience of a dedicated 6-month research post.

MethodA questionnaire survey was conducted by post or e-mail of all previous post-holders of two research posts in a large London training rotation.

Results and Clinical ImplicationsTwenty of the 28 post-holders completed the questionnaire. Overall, their experiences were positive in terms of research experience, exposure to academic environment and in facilitating future career opportunities. A minority of respondents found supervision to be unsatisfactory. Dedicated research posts are a valuable training opportunity that can complement clinical experience for trainees and foster an interest in research.
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 Surveys of specialist registrars in psychiatry have demonstrated that involvement in research is considered an important and enjoyable part of higher training (Reference Allsop, Allen and FowlerAllsop et al, 2002). However, clinical pressures are often an obstacle to such involvement (Reference Hull and GuthrieHull & Guthrie, 2000). Increasingly, junior psychiatry trainees (senior house officers, SHOs) are also becoming involved in research. It has been suggested that making a contribution to scientific research during training may benefit trainees by improving their ability to evaluate evidence, thereby improving future career prospects (Reference CullenCullen, 2002). Knowledge of basic research methodology and critical appraisal skills are now essential components of postgraduate psychiatric training. Involvement in a research project may help to meet some of the training objectives set by the Royal College of Psychiatrists, which include developing an understanding of the principles of research and audit alongside organisational, time management, and leadership skills.

 In reality, many trainees do not have the opportunity to do a research project during the basic specialist training period. However, a small number of dedicated research placements are available on training rotations to encourage participation in research. One such scheme is the North London Rotational Scheme in Psychiatry, which has supported two 6-month SHO research posts since August 1996. The trainees are based at the Department of Psychiatry and Behavioural Sciences at University College London (UCL) during these placements. The posts are open to trainees who have completed the first part of the MRCPsych examinations. Interested trainees submit a research protocol under supervision from a senior colleague and attend a competitive interview. The interview panel includes clinical tutors, medical staff and department representatives. Successful candidates gain access to University facilities, including a PC and desk space, and are supported by their supervisors during the placement. To meet the requirements for a training placement, the posts include on-call commitments and up to two clinical sessions per week. The trainees continue to take part in the general SHO training programme. In addition, they can be involved in undergraduate teaching activities. They had at least six sessions per week dedicated to research.

 Although research experience at an SHO level seems to be a valuable addition to training, there is little evidence to support this assumption. We aimed to explore trainees’ experience of dedicated research posts on the North London Rotational Scheme in terms of the training value, the outcome of their projects and their views on the impact it had on their careers.




 Method

 We identified all 28 previous research post-holders on the North London rotation over a 7-year period from August 1996 to August 2003 from departmental records. Appointment details or e-mail addresses were obtained by searching the Internet, the Medical Directory and the membership list of the Royal College of Psychiatrists. We sent them a 33-item questionnaire by e-mail or post. This covered:



	
(a) demographic details of respondents


	
(b) details of their projects


	
(c) their views on the support and supervision during the placement


	
(d) formal training opportunities and training value of the post


	
(e) its influence on their subsequent careers and their current research involvement.




 A combination of specific questions and open sections for comments was used. We analysed descriptive statistics with SPSS version 11.5. Both authors independently reviewed respondents’ comments to identify any common themes and subsequently reached a consensus.




 Results


 Respondents

 Twenty of the 28 post-holders (71%) completed the questionnaires. All respondents were still working in psychiatry in the UK and the majority were still in training, with current posts as follows: 10 specialist registrars, three SHOs, three consultants, two clinical lecturers, one research fellow and one in a temporary position. Four of the eight non-respondents had left the UK.




 Projects and its outcomes

 Of the 20 respondents, the majority undertook research proposed by their supervisor but nine had pursued their own project idea. Most projects involved direct contact with patients, carers, the general population or other health professionals. Only two projects did not require approval by an ethics committee because they did not involve humans or human material. The projects covered a broad range of project design and speciality area (Table 1).





Table 1. Project types and subject areas
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		Research design	No. of studies	Subspecialties/subject area
	Direct participant contact	Qualitative	5	General adult (3); Eating disorders (1); Learning disability (1)
		Survey	5	General adult (3); Old age (1); Learning disability (1)
		Instrument design/evaluation	3	Old age (2); Eating disorders (1)
		RCT	2	Old age; Learning disability
		Case control	1	Child and adolescent
	No direct participant contact	Cohort	1	Old age
		Animal/experimental	1	Basic science
		Computational modelling	2	Basic science/old age; child and adolescent




 The trainees had prepared well before taking up the posts. All respondents had done a literature review. Ten of those requiring ethical approval had applied for it and three of those with projects that required direct contact with participants had started the recruitment phase. However, by the end of the 6-month period, only eight had completed data collection and analysis and six commented that 6 months had been too short, especially given other training commitments such as exams, on-call duties and psychotherapy training.

 Nevertheless, most trainees continued to work on their projects after departing from the post. At the time of the survey, 17 respondents had completed their projects and 14 had published at least one paper related to the project. Other means of dissemination included oral or poster presentations at local meetings or conferences.




 Supervision

 Most respondents (15) reported sufficient support during preparation for their projects. However, three had encountered difficulties finding an appropriate supervisor. Ten had one supervisor and the rest had two or more. The frequency of supervision varied considerably: eight had supervision once a week, five once every two weeks and seven less frequently. Despite this variation, the majority was satisfied with the frequency and quality of supervision. Several commented on the importance of the encouragement they received from their supervisor in addition to specific project-related advice:




 “My supervisor was careful to make sure the project was feasible and I had the necessary skills, and kept me enthused.”



 Those who had an unsatisfactory experience of supervision described difficulties in arranging fixed supervision sessions, focusing the sessions on the project and getting scientific guidance for the projects to continue.




 “Clinical supervision was very good and enough quantity and dealt with the structure, timetable and clinical aspects of the project. However most of the project required (specialist) supervision from another supervisor. This was disastrous. Guidance on publishing the work was also poor.”






 Training opportunities and training value

 We asked respondents whether they had received specific research-related training. For twelve trainees, their projects were part of a postgraduate degree thesis. This usually took the form of a Research Methodology in Psychiatry MSc degree. The most common additional courses attended were computer software training, attended by eight trainees. Other formal training included statistics, research methodology and presentation skill courses. Of the eight trainees that were not attending a degree course, four attended research related courses. Overall, four did not receive any formal training. A few trainees commented on the need for formal training for project management, which does not appear to be offered at present.

 All respondents agreed that they had developed their research skills. One trainee stated that they had chosen the rotation specifically for the opportunity to do research. It was also viewed as a useful complement to their clinical experience. Several commented on what they learned:




 “You learn to be organised. It gave me a lot of confidence about research and provided a very good learning experience.”



 A few respondents noted a disadvantage to working in an academic department away from the general training programme:




 “I was more or less left to my own devices which could feel a little isolating at times.”






 Career development and current research activity

 Fourteen respondents (70%) agreed it had directly advanced their careers, either by helping them to secure research posts or a higher (Specialist Registrar) training post. Some commented that exposure to working within an academic environment had interested them in an academic career:




 “It started what I hope will be a successful academic career in psychiatry. Without it, persuading potential PhD supervisors of my interest/potential would have been more difficult.”



 Conversely, some respondents found the experience was useful precisely because it made them realise that an academic career was not for them:




 “I enjoyed the post but it made me realise I do not wish to pursue pure academia. And I cannot deny that the experience of a completed research project assisted hugely in my application for an SpR rotation.”



 Most respondents (90%) described themselves as having active research involvement at the time of the survey. Comments indicated how the experience in a research post had led to further research and training opportunities:




 “It stimulated my interest in research, gave me confidence to undertake further studies and (my) project formed basis for later MD thesis.”








 Discussion


 Training opportunities, its value and career development

 Our findings suggest that dedicated 6-month research posts at SHO level can be a valuable training experience. They provide an opportunity to develop specific research skills and, in broader terms, to experience working within an academic environment. In the trainees’ opinion, doing a research project advanced their careers and helped them to obtain senior posts, both in clinical and academic fields. This is in keeping with previous reports that original research publications are a good predictor of being short-listed for a higher training position (Reference Katona and RobertsonKatona & Robertson, 1993). Most of our respondents have produced publications in peer-reviewed journals from projects undertaken during the time of their posts, which benefited their careers and the standing of the rotation. It often also created further opportunities to do research.

 However, a minority of respondents drew attention to potential difficulties associated with such posts, in particular the short time available for completing the project and the frustrations of trying to do so without sufficient project-relevant supervision. Although a large proportion had started work on their projects in good time, most have not been able to complete it during the 6-month period. ‘Having difficulty getting started’ is a common complaint by junior researchers (Reference Allsop, Allen and FowlerAllsop et al, 2002), but it is also possible that these SHOs chose - or were guided into - unsuitable projects for their level of experience or the 6 months available for completion. Longer periods of up to a year in a research post may reduce time pressure and increase project completion rates. Such a longer time commitment might, however, deter many SHOs from sampling full-time research work because it would delay progression to a higher training rotation. Another option is to undertake smaller, less ambitious projects to ensure successful completion.

 Researchers require very specialised abilities including computer, statistics, and writing skills. Formal training is important to develop these abilities and to foster good research. Although many of our respondents attended courses or a postgraduate degree, one in four did not get formal training in any aspect of research methodology, in our opinion, this has been an important missed opportunity.




 Supervision

 Supervision is an important training issue for junior doctors. It is often difficult to provide appropriate weekly time-tabled supervision during busy clinical placements (Reference Sembhi and LivingstonSembhi & Livingston, 2000). Good supervision is likely to be associated with successful completion of a research project. Lambert & Garver (Reference Lambert and Garver1998) have emphasised the importance of support by a mentor in each step of the process. A recent survey of specialist registrars and trainers by Vassilas et al (Reference Vassilas, Tadros and Day2002) identified lack of supervision as an important barrier to doing research. Frequency of supervision varied greatly in our survey, and was on the whole satisfactory, but a few unhappy experiences demonstrated the importance of appropriate support.




 Limitations of the survey

 The main limitation of this survey is that it focused on the views of trainees on one rotation, which may differ from others in the country. There were a small number of respondents. However, these posts are uncommon and this rotation is unusual in that it has two dedicated research SHO posts. We had a good response rate for post-holders covering a considerable period. It has enabled us to explore the views of trainees on doing research at the start of their careers in psychiatry.




 Implications for psychiatry training

 In response to the findings of this survey, we have identified ways to improve the posts. We believe that these will enhance the experience of trainees doing research and be of use to trainees and their supervisors everywhere.


 1. Support prior to starting the project

 Support needed includes information about writing a protocol, ethics committee applications and identifying suitable supervisors. Resources such as libraries, literature search engines and computing facilities should be accessible. A contact person within academic departments can be available to support trainees from the start of their research ideas and to introduce them to specialists in the field.




 2. Project review

 A review by a panel or an experienced researcher can help to ensure that the chosen project is achievable and that it meets the trainee's training needs. Advice can be given about practical and ethical issues, as well as suggestions to improve the feasibility of the projects at an early stage. Supervisors should also keep feasibility in mind when helping trainees to design projects.




 3. Supervision

 Trainees doing research are motivated and have taken it up by choice, but still require good supervision. We would suggest a structured agreement drawn up between trainee and supervisor before starting their projects or posts to clarify what supervision will entail, and how often it can be expected to take place. The supervision sessions can be adjusted to meet specific needs. A clinical tutor or senior academic could oversee this process given the trainee themselves may be unsure as to how much supervision they would need, or could reasonably ask for.




 4. Formal training

 Trainees need to be made aware of all training opportunities relevant to research methodology and their projects. Universities and other institutions often offer a range of courses covering many aspects of research skills such as statistics and methodology to research staff. Such training should be agreed in the initial stages of supervision, tailored to individual needs. This is particularly important if the trainee is not enrolled for a postgraduate degree.






 Implications for psychiatric research

 Most respondents continued to be involved in research projects after departing from the posts and many were motivated by the experience to pursue an academic career. Apart from the obvious benefit of producing a large number of published papers, these posts are an effective way to generate an interest in research and academic pursuits in young psychiatrists. The experience of research early in psychiatry training may eventually have a positive impact on research capacity in psychiatry. This is important given the decline of academic medicine and health care disciplines in the UK (Reference StewartStewart, 2002). We have demonstrated the value of doing research in a structured environment with good supervision to foster junior researchers and ensure the future of academic psychiatry. Such initiatives need to be nurtured and protected as much as the budding academics themselves.






 Declaration of interest

 The authors had both held research positions in the Department of Psychiatry and Behavioural Sciences, UCL in the past.







 Acknowledgements

 The Research SHO posts are jointly funded by Camden and Islington Mental Health and Social Care Trust and The Priory Hospital, Roehampton. Dr Bala Thanabalasingham helped with the questionnaire development and we received advice and support from Professor Stan Newman, Dr Eric Shur, Dr Angela Hassiotis, Mrs Caroline Lough White and Dr David Frost. Dr Ken Courtenay made invaluable comments on a draft paper.







   
 References
  
 

 Allsop, L., Allen, R., Fowler, L., et al (2002) Research in psychiatric higher specialist training: a survey of specialist registrars. Psychiatric Bulletin, 26, 272–274.Google Scholar


 
 

 Cullen, S. (2002) The way I see it: The value of research in the specialist registrar training programme. BMJ (Careers), 325, S103.Google Scholar


 
 

 Hull, A. & Guthrie, M. (2000) Fulltime research placements as a higher trainee. BMJ (Careers), 320, S2–7249.Google Scholar


 
 

 Katona, C. & Robertson, M. (1993) Who makes it in psychiatry: CV predictors of success in training grades. Psychiatric Bulletin, 17, 27–29.CrossRefGoogle Scholar


 
 

 Lambert, M.T. & Garver, D. L. (1998) Mentoring Psychiatric Trainees' First Paper for Publication. Academic Psychiatry, 22, 47–55.Google Scholar


 
 

 Sembhi, S. & Livingston, G. (2000) What trainees and trainers think about supervision. Psychiatric Bulletin, 24, 376–379.Google Scholar


 
 

 Stewart, P. M. (2002) Academic medicine: a faltering engine. BMJ, 324, 437–438.Google Scholar


 
 

 Vassilas, C., Tadros, G. & Day, E. (2002) The research day: a suitable case for treatment?
Psychiatric Bulletin, 26, 313–314.Google Scholar




 

  
View in content
 [image: Figure 0]

 Table 1. Project types and subject areas

 

 

       
Submit a response
 
 
eLetters

 No eLetters have been published for this article.
  



 
 [image: alt] 
 
 



 You have 
Access
 [image: alt] 
 




Open access

 	7
	Cited by


 

   




 Cited by

 
 Loading...


 [image: alt]   


 













Cited by





	


[image: Crossref logo]
7




	


[image: Google Scholar logo]















Crossref Citations




[image: Crossref logo]





This article has been cited by the following publications. This list is generated based on data provided by
Crossref.









Naeem, Asim
Rutherford, Joan
and
Kenn, Chris
2005.
From specialist registrar to consultant: permission to land?.
Psychiatric Bulletin,
Vol. 29,
Issue. 9,
p.
348.


	CrossRef
	Google Scholar






Crabb, Shona
and
Chur-Hansen, Anna
2009.
Qualitative Research: Why Psychiatrists are Well-Placed to Contribute to the Literature.
Australasian Psychiatry,
Vol. 17,
Issue. 5,
p.
398.


	CrossRef
	Google Scholar






Fogel, Joshua
2009.
Research as part of the career of a psychiatrist entering clinical practice.
Psychiatric Bulletin,
Vol. 33,
Issue. 7,
p.
269.


	CrossRef
	Google Scholar






Phillips, Margaret
and
Lin, Xia
2010.
Rehabilitation in practice: Learning about research - how can trainees in rehabilitation medicine become competent in appraising and conducting research?.
Clinical Rehabilitation,
Vol. 24,
Issue. 12,
p.
1059.


	CrossRef
	Google Scholar






Chur-Hansen, Anna
2011.
Attitudes of Psychiatrists in South Australia Towards Research Degrees.
Australasian Psychiatry,
Vol. 19,
Issue. 1,
p.
17.


	CrossRef
	Google Scholar






Koelkebeck, Katja
Stefanovic, Maja Pantovic
Frydecka, Dorota
Palumbo, Claudia
Andlauer, Olivier
Riese, Florian
Jovanovic, Nikolina
and
Costa, Mariana Pinto da
2019.
Barriers and facilitators to conducting research by early career psychiatrists: a literature review.
Global Psychiatry,
Vol. 2,
Issue. 2,
p.
135.


	CrossRef
	Google Scholar






Obeng Nkrumah, Samuel
Dias, Raquel da Luz
Hazelton, Lara
Esliger, Mandy
Brown, Peggy Alexiadis
Tibbo, Philip G.
Sinha, Nachiketa
Njoku, Anthony
Satyendra, Satyanarayana
Siddhartha, Sanjay
Rahman, Faisal
Maguire, Hugh
Gray, Gerald
Bosma, Mark
Parker, Deborah
Raji, Adewale
Manning, Alexandra
Bagnell, Alexa
Shalaby, Reham
and
Agyapong, Vincent Israel Opoku
2024.
Psychiatrists’ Engagement in Research as a Pathway towards the Expansion of Distributed Medical Education (DME): A Regional Analysis across Two Provinces in Atlantic Canada.
International Medical Education,
Vol. 3,
Issue. 1,
p.
62.


	CrossRef
	Google Scholar


















Google Scholar Citations

View all Google Scholar citations
for this article.














 

×






	Librarians
	Authors
	Publishing partners
	Agents
	Corporates








	

Additional Information











	Accessibility
	Our blog
	News
	Contact and help
	Cambridge Core legal notices
	Feedback
	Sitemap



Select your country preference



[image: US]
Afghanistan
Aland Islands
Albania
Algeria
American Samoa
Andorra
Angola
Anguilla
Antarctica
Antigua and Barbuda
Argentina
Armenia
Aruba
Australia
Austria
Azerbaijan
Bahamas
Bahrain
Bangladesh
Barbados
Belarus
Belgium
Belize
Benin
Bermuda
Bhutan
Bolivia
Bosnia and Herzegovina
Botswana
Bouvet Island
Brazil
British Indian Ocean Territory
Brunei Darussalam
Bulgaria
Burkina Faso
Burundi
Cambodia
Cameroon
Canada
Cape Verde
Cayman Islands
Central African Republic
Chad
Channel Islands, Isle of Man
Chile
China
Christmas Island
Cocos (Keeling) Islands
Colombia
Comoros
Congo
Congo, The Democratic Republic of the
Cook Islands
Costa Rica
Cote D'Ivoire
Croatia
Cuba
Cyprus
Czech Republic
Denmark
Djibouti
Dominica
Dominican Republic
East Timor
Ecuador
Egypt
El Salvador
Equatorial Guinea
Eritrea
Estonia
Ethiopia
Falkland Islands (Malvinas)
Faroe Islands
Fiji
Finland
France
French Guiana
French Polynesia
French Southern Territories
Gabon
Gambia
Georgia
Germany
Ghana
Gibraltar
Greece
Greenland
Grenada
Guadeloupe
Guam
Guatemala
Guernsey
Guinea
Guinea-bissau
Guyana
Haiti
Heard and Mc Donald Islands
Honduras
Hong Kong
Hungary
Iceland
India
Indonesia
Iran, Islamic Republic of
Iraq
Ireland
Israel
Italy
Jamaica
Japan
Jersey
Jordan
Kazakhstan
Kenya
Kiribati
Korea, Democratic People's Republic of
Korea, Republic of
Kuwait
Kyrgyzstan
Lao People's Democratic Republic
Latvia
Lebanon
Lesotho
Liberia
Libyan Arab Jamahiriya
Liechtenstein
Lithuania
Luxembourg
Macau
Macedonia
Madagascar
Malawi
Malaysia
Maldives
Mali
Malta
Marshall Islands
Martinique
Mauritania
Mauritius
Mayotte
Mexico
Micronesia, Federated States of
Moldova, Republic of
Monaco
Mongolia
Montenegro
Montserrat
Morocco
Mozambique
Myanmar
Namibia
Nauru
Nepal
Netherlands
Netherlands Antilles
New Caledonia
New Zealand
Nicaragua
Niger
Nigeria
Niue
Norfolk Island
Northern Mariana Islands
Norway
Oman
Pakistan
Palau
Palestinian Territory, Occupied
Panama
Papua New Guinea
Paraguay
Peru
Philippines
Pitcairn
Poland
Portugal
Puerto Rico
Qatar
Reunion
Romania
Russian Federation
Rwanda
Saint Kitts and Nevis
Saint Lucia
Saint Vincent and the Grenadines
Samoa
San Marino
Sao Tome and Principe
Saudi Arabia
Senegal
Serbia
Seychelles
Sierra Leone
Singapore
Slovakia
Slovenia
Solomon Islands
Somalia
South Africa
South Georgia and the South Sandwich Islands
Spain
Sri Lanka
St. Helena
St. Pierre and Miquelon
Sudan
Suriname
Svalbard and Jan Mayen Islands
Swaziland
Sweden
Switzerland
Syrian Arab Republic
Taiwan
Tajikistan
Tanzania, United Republic of
Thailand
Togo
Tokelau
Tonga
Trinidad and Tobago
Tunisia
Türkiye
Turkmenistan
Turks and Caicos Islands
Tuvalu
Uganda
Ukraine
United Arab Emirates
United Kingdom
United States
United States Minor Outlying Islands
United States Virgin Islands
Uruguay
Uzbekistan
Vanuatu
Vatican City
Venezuela
Vietnam
Virgin Islands (British)
Wallis and Futuna Islands
Western Sahara
Yemen
Zambia
Zimbabwe









Join us online

	









	









	









	









	


























	

Legal Information










	


[image: Cambridge University Press]






	Rights & Permissions
	Copyright
	Privacy Notice
	Terms of use
	Cookies Policy
	
© Cambridge University Press 2024

	Back to top













	
© Cambridge University Press 2024

	Back to top












































Cancel

Confirm





×





















Save article to Kindle






To save this article to your Kindle, first ensure coreplatform@cambridge.org is added to your Approved Personal Document E-mail List under your Personal Document Settings on the Manage Your Content and Devices page of your Amazon account. Then enter the ‘name’ part of your Kindle email address below.
Find out more about saving to your Kindle.



Note you can select to save to either the @free.kindle.com or @kindle.com variations. ‘@free.kindle.com’ emails are free but can only be saved to your device when it is connected to wi-fi. ‘@kindle.com’ emails can be delivered even when you are not connected to wi-fi, but note that service fees apply.



Find out more about the Kindle Personal Document Service.








Are dedicated research posts of value to psychiatry trainees?








	Volume 28, Issue 7
	
Andre Strydom (a1) and Nicola Higgins (a2)

	DOI: https://doi.org/10.1192/pb.28.7.260





 








Your Kindle email address




Please provide your Kindle email.



@free.kindle.com
@kindle.com (service fees apply)









Available formats

 PDF

Please select a format to save.

 







By using this service, you agree that you will only keep content for personal use, and will not openly distribute them via Dropbox, Google Drive or other file sharing services
Please confirm that you accept the terms of use.















Cancel




Save














×




Save article to Dropbox







To save this article to your Dropbox account, please select one or more formats and confirm that you agree to abide by our usage policies. If this is the first time you used this feature, you will be asked to authorise Cambridge Core to connect with your Dropbox account.
Find out more about saving content to Dropbox.

 





Are dedicated research posts of value to psychiatry trainees?








	Volume 28, Issue 7
	
Andre Strydom (a1) and Nicola Higgins (a2)

	DOI: https://doi.org/10.1192/pb.28.7.260





 









Available formats

 PDF

Please select a format to save.

 







By using this service, you agree that you will only keep content for personal use, and will not openly distribute them via Dropbox, Google Drive or other file sharing services
Please confirm that you accept the terms of use.















Cancel




Save














×




Save article to Google Drive







To save this article to your Google Drive account, please select one or more formats and confirm that you agree to abide by our usage policies. If this is the first time you used this feature, you will be asked to authorise Cambridge Core to connect with your Google Drive account.
Find out more about saving content to Google Drive.

 





Are dedicated research posts of value to psychiatry trainees?








	Volume 28, Issue 7
	
Andre Strydom (a1) and Nicola Higgins (a2)

	DOI: https://doi.org/10.1192/pb.28.7.260





 









Available formats

 PDF

Please select a format to save.

 







By using this service, you agree that you will only keep content for personal use, and will not openly distribute them via Dropbox, Google Drive or other file sharing services
Please confirm that you accept the terms of use.















Cancel




Save














×



×



Reply to:

Submit a response













Title *

Please enter a title for your response.







Contents *


Contents help










Close Contents help









 



- No HTML tags allowed
- Web page URLs will display as text only
- Lines and paragraphs break automatically
- Attachments, images or tables are not permitted




Please enter your response.









Your details









First name *

Please enter your first name.




Last name *

Please enter your last name.




Email *


Email help










Close Email help









 



Your email address will be used in order to notify you when your comment has been reviewed by the moderator and in case the author(s) of the article or the moderator need to contact you directly.




Please enter a valid email address.






Occupation

Please enter your occupation.




Affiliation

Please enter any affiliation.















You have entered the maximum number of contributors






Conflicting interests








Do you have any conflicting interests? *

Conflicting interests help











Close Conflicting interests help









 



Please list any fees and grants from, employment by, consultancy for, shared ownership in or any close relationship with, at any time over the preceding 36 months, any organisation whose interests may be affected by the publication of the response. Please also list any non-financial associations or interests (personal, professional, political, institutional, religious or other) that a reasonable reader would want to know about in relation to the submitted work. This pertains to all the authors of the piece, their spouses or partners.





 Yes


 No




More information *

Please enter details of the conflict of interest or select 'No'.









  Please tick the box to confirm you agree to our Terms of use. *


Please accept terms of use.









  Please tick the box to confirm you agree that your name, comment and conflicts of interest (if accepted) will be visible on the website and your comment may be printed in the journal at the Editor’s discretion. *


Please confirm you agree that your details will be displayed.


















